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NepiAnyn

ITn ouyxpovn €MOXN OL OXOALKEG aiBouoeg yapoaktnpilovtal wg TAEELC HUIKTWV
LKAVOTATWY KABWG CUVUTIAPXOUV HaBNTEG pE SLUPOPETIKO KOLVWVLKO-TIOALTIOMLKO
KOl YVWOTIKO umoBabpo. ITnv €moyxr TG EVOWHATWONC KoL TNG cUUmePIAnYNG oTIg
OXOAKEG aiBouoeg yevikng ekmaibevong evtdooovtal MHAONTEG ME  €LOIKEG
EKTIOULOEVTIKEG avAYKeG /Kot avamnpieg. Mo amod T opAdeg HadBNTWV UE ELBLKEG
EKTMOLOEVTIKEG aVAYKEG £lval 0ool €xouv dlayvwotel pe Alatapox EANELUUATIKAC
Mpoooxng — Ynepkwntikotnta (AEM-Y). Mo to Adyo autd oxedldotnke n mapoloa
HeAETn. O BaolkOC OKOTOC TNG €peuvag ATav n Slepelivnon Twv amoPewv Kal TwV
avTAAPewy Twv ekmatdeuTIkKWY MPwtoBaduLlag ekmaibeuong yla tv epapuoyn tng
Sladpopomotnpuévng SI6aoKaALOG KAl TWV OTPATNYIKWY Tapéufaong os padnteg pe
Awatapayn EAewppatikng Mpocoxng — YMEPKIVNTIKOTNTOG OTN YEVIKA TAn otnv
EMANVLIKA Tipaypatikotnta. H pelétn eotialel otic anoPelg Kal Tig aviANPelg twv
EKTIALOEVUTIKWY, OTLG OTPATNYLKEG TAPEUBACNG TTOU XPNOLUOTIOLOUV, OTa SLOOKTLKA
avtikeipeva ota onola unopel va epappootel n dtapopomotnuévn didaokaiia Ko
OTOUC TIOPAYOVTEC TOU eVvOEXeTal va PBeAtuwoouv tnv  edappoyn TG
Sladopomnowinuevng Sidbaokaiiag otoug pabntég pe AEM-Y otn yeviki taén. Itnv
€peuva ouppetelyav 150 eknaideutikol mpwtofabulag eknaibevong (21 avdpeg kat
129 yuvaikeg)., ota omoia xopnyndnke €va nAEKTPOVIKO gpwtnuatoloylo. Ta
gUpAUOTO TNG €Peuvag PoEKUYP AV amo TNV TMOLOTIKA KAl TIOCOTIK avAAucon Twv
QMAVIACEWV TWV EPWTNHOTOAOYiWV. ATt Ta eupApaTa TG HEAETNG dalveTal OTL oL
ekmaldevTikol oto peyalUtepo Toocooto edapuolouv Tt Aladopormolnpévn
AdaokoAia otoug padntég pe AEM-Y otnv ta§n toug. Eival moAl Betikol otnv
Slagopomoinon tng SdaockaAiag Toug Ocov adopd tn Sladoporoinon Tou
TiepleXopévou Kat tng dadikaociag, kabwce Aapfavouv untoyn toug TNV pabnolakn
eTOMOTNTA, Ta evdladEpovia Kal TOV TPOTO TOU HaBaivouv OL CUYKEKPLUEVOL
Hoontég, ocupdwva pe TG apxéC g Aladopomoinpuevng AldaockaAiag. EmutAéov
€dapuolouv ONUAVIIKEG OTpATNyKEG Oladopomoinong oOnwg eivat n  xpnon
SlaBabuiopévwy epyaociwv pe oadeic otoxoug, n Stavoun poAwv otoug Habnteg, n

opadoouvepyatikr StdaokaAia yia tnv gvioxuon Tou poAou Twv podntwv pe AEM-Y



KOlL N Xpr1oN TOWKIAWY TEXVIKWV Kol EPYAAEIWV WG EVAAAOKTIKWY TPOTIWV padnong. Ot
ekmaldevtikol  Siadopomolovv TtV  SdackaAion Toug Kuplwg ota  SLOaKTKA
avTlkelpeva ¢ NMwooag Kat Twv Mabnuatikwy, evw amo tnv LeAETN avadeixOnkav
KOl T(POTAOEL wote va BeAtiwBel n Sadopomoinon tng Swbaokaiiag. Autol ot
TIAPAYOVTEG, OUUPWVO PE TOUC EKTIALSEUTIKOUG, €lval n ouvepyacia Pe €l81KOUG
Bepameutég, N Helwon Twv paBnTtwv ava taén kot n peyoAltepn Stabsoipotnta

XPOVOU KOl EKTTALSEVUTIKOU UALKOU yLa TOV OXESLOOO TNG StdaokaAiag.

NE€eLg kKAsdLa: Atadopormotnuévn Stbaokadia, Atatapaxr EANelppatikng Mpoooxng
- Ymepkwnuikotnta  (AEN-Y), eknmoubevtikol mpwtoPfaduiag  ekmaibeuong,

Slagopormnoinon



Abstract

In modern times, classrooms are characterized as mixed-skill classes as students with
different socio-cultural and cognitive backgrounds co-exist. At the time of integration
and inclusion in general classrooms, pupils with special educational needs and / or
disabilities are included. One of the groups of pupils with special educational needs
is those diagnosed with Attention Deficit Hyperactivity Disorder (ADHD). The main
purpose of the research was to explore the views and perceptions of primary school
teachers on the application of differentiated teaching and intervention strategies to
pupils with Attention Deficit Hyperactivity Disorder in general class in Greek reality.
The study focuses on teachers' attitudes and perceptions, the intervention strategies
they use, the didactic subjects to which differentiated instruction can apply, and the
factors that may improve the application of differentiated teaching to students with
ADHD in the general class. The survey involved 150 primary school teachers (21 men
and 129 women), to whom an electronic questionnaire was provided. The findings of
the survey resulted from the qualitative and quantitative analysis of the answers to
the questionnaires. The findings of the study revealed that teachers mostly apply
Differentiated Instruction to students with ADHD in their classroom. They are very
positive in differentiating their teaching on content and process differentiation as
they take into account the learning readiness, the interests and the way the
particular pupils learn according to the principles of Differentiated Instruction. In
addition, they implement significant differentiated strategies such as the use of
classified tasks with clear objectives, role distribution to students, group co-
operation to enhance the role of students with ADHD and the use of various
techniques and tools as alternative learning styles. Teachers diversify their
instruction mainly in the teaching subjects of Language and Mathematics. The study
proves suggestions have been made to improve the differentiation of teaching.
These factors are working with special therapists, reducing classroom students and

providing more time and teaching material for teaching design.
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