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NepiAnyn

H mopoloa £peuva e€etalel TIC OTAOELC KoL TIC amOPel Twv SACKAAWV
VEVLKNC KOl ELGLKAG OyWYIC TWV YEVLKWVY KAl ELSIKWY SNUOTIKWV OXOAELWV WG TTPOG TN
ocuumnepiAnyn padntwv pe AAD-Y.AA. (Awatapayxn Pdaopatog Autiopol — YPnANQg
AELTOUPYLKOTNTOC AUTIONOG) OTN YEVLKA TAEN Kabwg Kal tnv mibavr) cUVSEDK Toug Ue
Ta Snuoypadikd XapaKkTNPLOTIKA Twv eKMALdeVUTIKWY. H Slepelivnon twv otdoswv
TwWV SAoKAAWV £lval ONUAVTIKA KOOWC QUTEG AVTIKOTOMTPL{OVTAL OTO EKTTALOEUTIKO
TOoUG €pyo emnpealovtag AUECO TNV CUUMEPLANTITIKY TIOPEia Twv padntwv pe EEA
(EW6ikég EkmoudeuTikEC AVAYKEG) Kal avamnpleg, OUUTMEPNAUBAVOUEVWY TWV
nabntwv pe AAD-Y.A.A. oto yeviko dnpotikd oxoleio. Ta dedopéva Tng €peuvag
OUMEXOnKav péow Tou epwtnpatoloyiou «The teacher Attitudes Toward Inclusion
Scale (TATIS)» mou kataokevdotnke amno toug Cullen, Gregory, kat Noto (2010) kat
xpnowuomnow0nke otig €peuveg tng Wilkerson (2012), ABavdcoyAou (2014) kau
NouboBlwtn (2017). Ztnv napoloa £PEUVO CUUUETEIXAV 276 KMALSEUTIKOL YEVIKAG
Kal €IKNG aywyng epyalopevol Ot YeVIKA Kal €LOKA OnNUOTIKA OXOAeia.
MPoKELEVOU va YyIVEL N aVAAUCH TWV ONMOTEAECHATWV To Selypa Xwplotnke o€
TEOOEPLG UTIOOMASEG (oL ekmtadeuTIKOL YEVIKAG aywynG EPYalOEVOL OE YEVIKN TAELN,
oL ekmalSeuTIKOL YEVIKNG aywyng epyalopevol oe mapAdAAnAn otnplen n tunuo
evtagng, ol ekmatdevutikol €0IKNG aywyng gpyalopevol oe mapdAAnAn otipn n
TUAHO €vTa€nc Kal oL eKMALSeUTIKOL ELOLKAC aywync epyalopevol o el8LkO oxoAeio).
To amoteAéopota TNG OUYKEKPLUEVNG €peuvag €0elfav OTL oL OTAOEL Twv
EKTIALOEVTIKWY Yyla TN cUpmePANYN tTwv padntwv pe AAD-Y.A.A. otn yevikn taén
ATOV YEVIKA OETIKEG. ITOTLOTIKI) ONUAVTLIKOTNTA TWV OETIKWY OTACEWY TWV SAOKAAWV

ONUEWWONKE pe TNV nAkia Toug aAAd Kal tnv eunelpia cuvdidaokaAiag.

Négerwg  kAewdud:  ZuupmepiAnyn, Awtapaxeg Autotikou  Ddopatog,  YynAd

AELTOUPYLKOG AUTIONOG, STAOELG EKTIALOEUTIKWY, Zuvepyatikr StdaokaAia



Abstract

This study examines the attitudes and the views of the general and special
education teachers of the general and special elementary schools for the inclusion of
students with HFASD (High-Functioning Autism Spectrum Disorders) in general
education classroom as well as the possible connection with their demographic
characteristics. The exploration of teachers' attitudes is important as they are
reflected in their educational work, directly affecting the enrollment course of pupils
with SEN and disabilities, including students with HFASD in the elementary school.
The survey data were collected through a modified version of the "TATIS"
guestionnaire constructed by Cullen, Gregory, and Noto (2010) and used in
Wilkerson (2012), Athanasoglou (2014) and Loudovioti (2017). To investigate these
issues, a statistically reliable number or questionnaires (n=276) were distributed to a
diversified teachers population. In order to analyze the results, the sample was
divided into four subgroups (general education teachers working in general
classrooms, general education teachers working in parallel support or in integration
units, special education teachers working in parallel support or in integration units
and special education teachers working in special schools). Results demonstrated
that teachers' attitudes for the inclusion of students with HFASD in the general
classroom were generally positive. The statistical significance of the positive

attitudes of the teachers was based on their experience of co-teaching and their age.

Key Words: Inclusion, Autism Spectrum Disorder (ASD), Teacher Attitudes,

Cooperative teaching
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