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NepiAnyn

To {Atnua tn¢ ouveknaidbeuon¢ twv TModIWV HE ELOIKEG EKTMOLOEUTIKEG
OVAYKEG €ival TOAUSLAOTATO KAl ATIACXOAEL TOUG EPELVNTEG LEXPL KAL TG LEPEG LOG.
Ol VOMOOETIKEG peETAPPUBUIoEL] TwV Xwpwv, amd tn SekaeTia Tou ‘70 péxpL Kal
onuepa, cuvexilouv va ennpealovtal kat va Stapopdwvovtat e Bacn tnv €kBeon
Warnock to 1978 kot tn Ataknpuén tng UNESCO otn ZoAapdvka tng lomaviag to
1994. KaBe moAwteio AapPfavel pépipuva €10l wote OAa ta matdid va Aappdavouv
ekmaibevon eviog Tou yevikoU oXoAeiou, OMWG TPOTACCOUV Kol Ol EKOECELG yla Ta
Swawwpata twv matdtwv tou OHE. ITIG TPOMOMOLNOEL TWV EKMALOEUTIKWY
OUCTNHATWY TwV Kpatwv, dtakpivovtal dtadopég oe eninedo BeopobEtnong Aoyw
KOLVWVLKOTIOALTIOUIKWY  €eTdpAcewv ald kat OSladopeTiknG TPOCEYYLONG TNG
evtaflakng €vvolag. Ku evw ot Apxég tng ¢prlocodiag tng Zuveknaidevong Kal Twv
TIAEOVEKTNMATWY TNG, £XOUV TPOCOLOPLOTEL pE cadrvela Kol €xouv avamtuxOei
Sladopa pOVIEAQ ylOo €MITUXNUEVA TIPOYPAUUATA, Ol £PEUVEC ocuveyxilouv va
Statumwvouv mokilopopdia oTLG OTACELG TWV EKTTALSEUTIKWV. MNapdyovteg Onwg To
€ldog kat o faBudg avannpliag, InTuota cuvepyaciog Kal UooThPLENG Kot Bépata
eAAMOUG empudpdwaong, yevvouv cuvalodnpata mou oxetilovtal Pe CUUNEPLPOPEG
Kot ennpealouv tn Btk N apvntiky SLABeon Twv EKMALSEUTIKWY QMEVAVTL OTN
ouveknaibeuon.

IKOTOG TNG Tmopoucag epyaciog eival va HEAETNOEL TS OTACEL TWV
EKTMOLOEVUTIKWY YEVIKAG Kal €0WKAG aywyng o€ INTtRQata Tou AmTovIal TNng
ouveknaibeuong matdlwv pe elOIKEG eKTTALSEVUTIKEG QVAYKEG N/Kal avamnpia oto
XWPO TOu EAANVIKOU vnTiaywyeiou.

Aelypa amotéAecav cuvoAlka 122 ekmaidevtikol, 92 yevikng aywyng kat 30
™G €0KNG, mou epyalovtal ota dnuocta eAANVIKA vnriaywyeia, Pe omoladnmote
oxéon epyaoiag.

Q¢ epyadeio ywa tn ouAdoyn Twv dedopévwv eTAEXONKE n TEXVLKA TOU
EpWTNHATOAOyiou, Ie KAELOTOU TUTIOU EPWTHUATA.

Ta anoteAéopata TG HEAETNG £€6el€av BeTIKA cuvaloONUATA KAl Lo YEVLKA

TAON TWV eKMALSEUTIKWY va uTtootnpiéouv tnv 6€a NG £vtagng, avadelkvuovtag



Tautoxpova Kot TN onoudatotnta ywa t AfNYPn umootipEng otn Sibaokalia
paBnTwv pe €10IKEG eKMOLOEUTIKEG avaykec. O ekmaldevutikol davnkav mpobupot
YLOL GUMUETOXN O€ EMUUOPPWTIKA TIPOYPAULATO WOTE VA ATOKTHOOUV TG KATAAANAEG
6e€10TNTEC e okomo TNV aAlayn Twv SLOAKTIKWY TIPAKTIKWY. X& oXeSOV amoAuto
Babud cupdwviag, ol vnmaywyoli motevouv OTL n doitnon oe el6IKEG SOUEG €XEL
OPVNTIKO QVTIKTUTIO OTNV KOWWVLIKA Kal cuvolodnuatikn €€EAEN Twv maldlwv pe
E.E.A. kot OtL n aAlAnAenibpaon oto MAAICLO TNG YEVIKAG TAENG £XEL EUEPYETIKA
anoteAéopata ylo 0Aoug toug paBntég. TéAog, mapdyovieg OMwG To Eemimedo
onmoudwv otnv €181k aywyn, n mPonyoUUeVn eumelpia ocuvekmaibevong, o TUMOG
oXoAlkoU TmeplBaAloviog mou epyalovral, n nAkia, n SLOAKTIKA EUMELpia KOl O
aplOuoC Twv pabntwv péca otnv yevikn taén emnpealouv tn Stapopdwaon Twv

OTAOEWV TOUG.

Né€erg — KAewdua: Juvekmaideuon, OTACELS vNTLOYWYWV, HAONTEG HE ELOIKEG

EKTTOLOEUTIKEG AVAYKEG, EVTAELOKA LOVTEAQL.



Abstract

Inclusion of children with SEN is a complex issue and concerns researchers to
this day. From the 1970s to today, the Warnock report in 1978 and the UNESCO
Declaration in Salamanca, Spain, in 1994 continue to influence legislative reforms
worldwide. As advocated by the UN Convention on the Rights of the Child, all states
must ensure that all children attend the general education system. However,
education systems around the world vary on their inclusive legislation, due to socio-
cultural influences and different approaches to the concept of inclusion. Also, while
the principles of inclusion and its benefits have been clearly identified and various
successful models have been developed, research continues to show differences in
teachers’ attitudes. These positive or negative attitudes on including children with
SEN in the mainstream education system are influenced by various factors, such as
the type and degree of the disability of the child, cooperation between teachers, the
support they receive and teachers’ lack of appropriate training.

The aim of the present research is to study mainstream and special education
teachers’ attitudes on issues related to the inclusion of children with special
educational needs and/or disabilities in the Greek nursery.

The sample included a total of 122 teachers, 92 working in mainstream
settings and 30 working with children with SEN, in public Greek schools, in any
working relationship (permanent or substitute).

The data collection method used was questionnaires, with closed-ended
questions.

The results showed positive feelings and a general tendency of teachers to
support the idea of inclusion, while also highlighting the importance of receiving
support when teaching these pupils. Teachers seemed willing to participate in
training programs to acquire appropriate skills in order to adapt their teaching
practices. In almost absolute agreement, kindergarten school teachers believe that
the attendance of a special setting has a negative impact on the social and emotional
development of children with SEN, while interacting within the general class is
beneficial for every student. Finally, factors such as the level of training in special

education, past experience in inclusive settings, the type of school environment they
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are working in, age, teaching experience and the number of pupils in the mainstream

classroom influence teachers’ attitudes.

Key words: inclusion, nursery school teachers’ attitudes, children with special

educational needs, models of inclusion.
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