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MEPIAHWH

JAMEPA OAO KOl TEPLOCOTEPO Yivetal AOyo¢ ylo TNV KATAPYynon Twv
SloXWPLOTIKWY  ypapuwy Kol tng mneplbwplomoinong mou mnnyalel amd 1N
StadopetikotnTa. O MPOCAVATOALOUOG AUTOG €VTOT{ETOL KOL OTO EKMOLOEUTIKO
yiyveoOal pe otabepo o altnua yia tnv anod kool eknaideuvon 6Awv Twv matdlwy,
AM.E.E.A. kalL pn, otn yeviki Ttafn Ttou KavovikoU oxoAeiou. To aitnupa Ing
ouveknaibeuong anoteAel MAEov TNV KUpLapxn EKMOALSEUTLKY TTOALTIKN yla TV Apon
TOU QTOKAELOMOU Kot TN Snuioupyia evog «oXoAgiou yia OAoUG». IKOTOC, AoLmdv, TG
napoloag MeEAETNG amotelel n Olepelvnon Twv AMOPEWV TWV EKMALSEUTIKWY
npwtoBadulag ekmaidbeuong OXETIKA HE TN ouvekmaidbeuon maldltwv He eLSIKEC
EKTIALOEUTIKEG QVAYKEG OTn YeVIKR TAENn. Mo tnv €€€TOON TWV OCUYKEKPLUEVWVY
anoPewv 10 Selypa NG €peuvag amotédecav 55 ekmaldeutikol mpwtofabutag
ekmaidevong, Kuplwg amnod tnv meploxn T ATTKAG. Ta AMOTEAECUATA TNG MEAETNG HOG
£6e&av otL oL ekmadeuTikol Statnpouv BeTikég amoYelg kat avtAqPELG wE TPOG TV
TPOOMTIKN) TNG OUVeKTAibeuong, TmMIOTEVOVTOG TIWG OAOKANPOG O MOONTIKOG
MANBUOUOG pmopel va enwdeAnBel and tnv ev Adyw mpaktiki. MNapdAAnla, ta
eupnuata dev £6el€av kamola cuvadela PETALY Twv BeTIKOTEPWY AMOYPEWY TWV
EKTTOLOEVUTIKWY KOL TWV ETWV TNG EKMALOEVUTIKAG TOUG MpoUmnpeaiag, kKabwg Kal Tng
T(PONYOUHEVNG SIOAKTIKNG ToUG eumelpiag oe maudia pe E.E.A. TéNog, n épeuva €deLée
otL ot ekmatdeutikoi ou Stabétouv e€eldikeuon kat empuopdwon oe Bépata EdkAg

Aywyng mapouctalouv BeTikOTEPEG AMOYELS WG TTPOG Tov BEGUO TG ouveknaideuong.

NEEELG-KAELOLA: ouveKTIAIOEUOT, ATOUO HE ELOLKEG EKTIALOEUTIKEG AVAYKEG, QATOWYELG

KOS EVTIKWY, YEVIKN ekmaideuaon, elkn ekmaideuon.



Abstract

Nowadays, there is a strong discussion about the barriers occurring due to
diversity in the field of Special Education. This orientation has become more and more
present also in the educational field, where the past few years serious efforts have
been done in order to prevent the exclusion of the children with special educational
needs from the ordinary school and to provide them with a system of a common
educational environment, which will be possible to accommodate the different needs
of the whole student population. The so called inclusive education has now become
the most powerful educational policy, in order to build a “school for all”. This survey
aims to study primary teachers’ attitudes towards the inclusion of children with
special educational needs in the ordinary classroom. The participants in this study
were 55 primary educators from different schools, mostly of the suburban regions of
Athens. The results have showed that teachers hold an overall positive attitude
towards the inclusion of children with special educational needs in the ordinary
school, due to the fact that they believe that the whole student population can benefit
from the inclusive practices. Moreover, the findings showed that there is no
correlation between teachers’ attitudes and their previous educational experience or
their previous experience in teaching children with S.E.N. Finally, this study indicates
that teachers who have attended a long-term training in the field of Special Education

were more positive as far as inclusive education is concerned.

Keywords: inclusion, children with special educational needs, teachers’ attitudes,

general education, special education.
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