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NepiAnyn

Ta kivntpa amotelolv éva 1000 €uply mebio otnv {wn kot T dpdon Twv
MEPLOOOTEPWY {WVTOVWY OPYaVIOUWV KOL N onuocia Toug otnv Kabnuepwotnta Twv
avBpwnwv eival adtappioBtnn. Na tnv eknaidevon kivntpo eivat n dUvaun mov wbel tov
poBnt va eumAakel otnv pabnolakn dtadikaoia Kol va aoXoAnOel pe eKTOLOEUTIKEG KoL
oXOAKEG Spaotnpldtntec. H mapovoa épeuva e€eTAlEL, WG MPOC TOV TTPOCAVATOALOHSO TOUC
(ecwtepikd — e€wteptkad), T KivnTpa nddnong padntwv tng deutepoPadutag exkmaibeuong
UE poBNolOKEG SUOKOAIEG KAl TwV CUUHOBNTWY TOUG Xwpig HaBnolokeéG SUuoKoAieg Tou
ouvekmalbevovtal ota TAaiola piog oxoAkng tagng. To delypa tng épeuvag anotédecav 90
padntég (31 pe pabnolakég Suokolieg kat 59 xwpic) oL omoiot poltovoav og yupvaoLo otnv
ABrva kal Tpoépyovtav Kol amod TI§ TPELG Tdéelg tou yupvaoiou (A’ yuuvaciou N= 30, B’
lNuuvaoiov N=30 kat I’ yupvooiov N=30). ITOUG GUUUETEXOVIEG TNG €peuvag S0ONKe To
EPWTNUATONOYIO Scale of Intrinsic vs. Extrinsic Orientation (Harter, 1981) petodpacpévo
otnv eMnvikl yAwooa pe Tn pEBoSO NG OSMARG audibpoung petdadpoong Kat
TIPOCOPUOCHEVO CUUDWVA HE TG OVAYKEG TNG OUYKEKPLUEVNG £peuvag. To amoteAéopota
™G épeuvag €6el€ov OTL ol paONTEC PeE PaBNOLaKEG SUOKOAIEC Kal XwpilG HaBnoLOKEG
SuOoKOMAilEG TTOPOUCLAlOUY OTATIOTIKWG onUavTkn Sladopd wg mpog ta Kpuripla ywa tnv
emutuxio/ amotuxia, pe TOoug pOONTEG pe padnolakég SUOKOALEG va Telvouv TPOG ToV
€€WTEPLKO TUAWVA TWV KWVATPWYV. AKOUN, MEAETAONKaAV SladopEG OTOV MPOTAVATOALOUO TWV
poBnolakwy KIVATpwY ava taén ¢oitnong péoa oe kabe opdada Eexwplotd. Ol pabntég tng
A’ yupvaciov xwpic pabnolakég SduokoAieg telvouv va aflohoyolv Pdon ewtepKkwv
KpLTtnpiwv tnv SoUAELA TOUG VW OL HaBNTEC TG [’ yupvaciou BAcn E0WTEPKWY. ITNV opdda
UE TIC paBnolokéG duokoAieg, ol pabntég tng A’ yupvaoiou ¢dvnke va MPOTIUOUV TIG
€UKOAEG epyaoieg kal poabripata evw ol pabntéc tng M yupvaoiou €6eiav peyalutepn
TPOTIUNON OTIG TPOKANCELS. TEAOG, oL padntéc mou d¢ottovoav otnv A’ yupvaciou
KLVNTOTOLOUVTAL TTEPLOCOTEPO amtd TNV anodoxr mou AapPBAavouv and Tov eKMAEUTIKO Kal
Toug Babuolg mou maipvouv, evw 600 peyoAwvel n tafn ¢oltnong t000 MEPLGGOTEPO Ol
pHadNnTég pe pobnolakég SuokoAieg wBoUVTAL ATO va Poomabrioouv amd TNV MEPLEPYELA KAl

10 evBladEpov Toug.

NEEEG-KAEWSLA: pabnolakd Kivntpa, pabnolokég duokolieg, deutepoBabuia ekmaibeuon,
Suohetia, ecwTepKA KivnTpa, EEWTEPLKA KIVNTPA, TIOPAYOVIEG KIVATPWY



Abstract

Motivation is such a wide field in the life and activity of most living organisms
and their importance in people's everyday life is indisputable. For education, motive
is the force that encourages the student to engage in the learning process and to
participate in educational and school activities. The present study examines the
motivation to learn, in terms of its orientation (internal - external), between
secondary school pupils with learning difficulties and their classmates without
learning difficulties that are co-educated within a school classroom. The sample of
the survey consisted of 90 students (31 with learning difficulties and 59 without)
who attended the junior high school in Athens and they came from the three grades
of junior high school (1 grade N= 30, 2"¢ grade N=30 and 3" grade N=30). The
survey participants had been given the Scale of Intrinsic vs. Extrinsic Orientation
(Harter, 1981) translated into Greek language using the double-duplex translation
method and adapted to the needs of this research. The results of the survey showed
that pupils with learning difficulties and without learning difficulties have a
statistically significant difference in the Criteria for success/ failure factor, with pupils
with learning difficulties tending towards the external pillar of motivation. In
addition, differences in the orientation of learning motivations per class of
attendance within each group were studied. Students of the first grade of junior high
school without learning difficulties tend to evaluate their work based on external
criteria while the students of the third grade of junior high school prefer the internal
ones. Within the group with learning difficulties, the students of the 1% grade
seemed to prefer the easy work and school subjects while the students of the 3™
grade showed greater preference for the challenges. Finally, the students who
attended the 1% grade are more motivated by the acceptance they receive from
their teacher and the grades they get, but the greater the class gets, the more the

curiosity and interests of students with learning difficulties pushes them to try.

Keywords: educational motives, learning difficulties, secondary education, dyslexia,

internal motives, external motives, motivation factors
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