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Abstract

Inclusion of children with SEN is a complex issue and concerns researchers to
this day. From the 1970s to today, the Warnock report in 1978 and the UNESCO
Declaration in Salamanca, Spain, in 1994 continue to influence legislative reforms
worldwide. As advocated by the UN Convention on the Rights of the Child, all states
must ensure that all children attend the general education system. However,
education systems around the world vary on their inclusive legislation, due to socio-
cultural influences and different approaches to the concept of inclusion. Also, while
the principles of inclusion and its benefits have been clearly identified and various
successful models have been developed, research continues to show differences in
teachers’ attitudes. These positive or negative attitudes on including children with
SEN in the mainstream education system are influenced by various factors, such as
the type and degree of the disability of the child, cooperation between teachers, the
support they receive and teachers’ lack of appropriate training.

The aim of the present research is to study mainstream and special education
teachers’ attitudes on issues related to the inclusion of children with special
educational needs and/or disabilities in the Greek nursery.

The sample included a total of 122 teachers, 92 working in mainstream
settings and 30 working with children with SEN, in public Greek schools, in any
working relationship (permanent or substitute).

The data collection method used was questionnaires, with closed-ended
questions.

The results showed positive feelings and a general tendency of teachers to
support the idea of inclusion, while also highlighting the importance of receiving
support when teaching these pupils. Teachers seemed willing to participate in
training programs to acquire appropriate skills in order to adapt their teaching
practices. In almost absolute agreement, kindergarten school teachers believe that
the attendance of a special setting has a negative impact on the social and emotional
development of children with SEN, while interacting within the general class is
beneficial for every student. Finally, factors such as the level of training in special

education, past experience in inclusive settings, the type of school environment they
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are working in, age, teaching experience and the number of pupils in the mainstream

classroom influence teachers’ attitudes.

Key words: inclusion, nursery school teachers’ attitudes, children with special

educational needs, models of inclusion.
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