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ABSTRACT

In recent years, the Greek educational system of secondary education has
approached the educational model of inclusive education and co-teaching without
excluding students with special educational needs (SEN) in general schools. The
institution of Parallel Support in secondary education is the implementation of co-
teaching and teacher collaboration. The purpose of this study is to evaluate the effects
of general and special education teachers' cooperation on students with special
educational needs in secondary education.

The 'One teach - One assist' model is one that applies to Greek data. The general
education teacher is responsible for the whole class, while the special educator is
responsible for only one child included in the class, the child who is in charge of
support. Inclusive teachers use different teaching methods, often do not cooperate
with each other, do not design a common curriculum for all children in the classroom
and thus do not benefit children with emu.

Studies have shown that the collaboration of general and special education
teachers, with shared educational programming, with the sharing of co-teaching roles,
has created positive factors for the development of children with disabilities within
the general context of secondary education.

The model now prevailing in Greek secondary schools shows an improvement in
the academic performance of students with disabilities, while not the same in social
and behavioral outcomes. There is a limited social interaction of students with SEN
and formal development and low self-esteem.

Key - Words: inclusive education, collaborative teaching, benefits of collaboration,
students with SEN
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