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ABSTRACT

The semi-structured interview was used as a research tool, followed by the thematic
content analysis of the findings. According to the results of the present research,
kindergarten teachers associate retention with the school readiness of students
before their transition to primary school. It is identified as an inclusive practice that
works protectively and with positive benefits for students with disabilities or special
educational needs as they are given extra time to mature and improve in areas of
difficulty, ensuring equal access and participation in education. They implement it by
applying differentiated teaching practices and the individualized program as well. In
addition, concerns and suggestions are expressed regarding the strengthening of
collaboration practices between school and family, between general and special
education teachers, the reduction of the number of students in the classroom, the
improvement of the material and technical infrastructure and the need to revise the

curriculum based on differentiated teaching.

In conclusion, although retention seems to act as a safety net for students with
disabilities, in most kindergarten teachers’ views, it appears that students are treated
in the context of the deficit. Students with disabilities or special educational needs lag
behind others and therefore need more time to mature and adapt to the school's

regulatory framework.

Keywords: retention, kindergarten, students with disabilities or special educational

needs, inclusive education, school readiness, views of kindergarten teachers.
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