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NEPINAHWH

KaBwg n évraén twv padntwv pe Mabnolakég AuokoAieg ohoéva Kal audvetal o€
TAgelg YeVIKNG ekmaibeuong, kplvetal anapaitntn n edpappoyn pebodbwv dibaokaAiiog mou Ba
KOTOOTAOOUV TN Habnolokn Kot SL8aKTIK mpaén €ukoAdTEPN Yyl TOUC HaBNTEC autouc. Mua
Tétola pEBodog eival kal n epappoyn Kal XprHon Tou EKMALSEUTIKOU UALKOU TO OoTtolo AsLltoupyel
WG epyaleio mou OLeUKOAUVEL Kol OUVOPAUEL OTNV EVEPYO CUMUETOXN TWV HaONTwv otnv
ekmodeutikn dladikaoia. IKomog TnG mapovoag epyaociag sivatl n Sltepelvnon Twv anoPewv
TWV ekmaldeuTIKWV deutepoBabuLaG ekmaideuong yla To POAO ToU eKTTALSEUTIKOU UALKOU OTN
SibaokaAia Twv Oetikwv Emtotnuwv og pabntég pe Mabnolakég AuokoAieg. MNa tn Sie€aywyn
™MC £peuvag OlavepnBnke nNAEKTPOVIKO EPWTNUATOAOYLO OE TEVAVIO EKTOLOEUTIKOUC
Seutepofadutag ekmaidbevonc mou €xouv Baolkd mrTuxio Oetikwy Emotnuwy Kat epyalovtal o
oXoAeia NG ATTIKNAG.

To 64% TWV CUUUETEXOVIWV ONAWOE TIWG XPNOLUOTIOLEL EKTALSEUTIKO UALKO KOl OTO
OUVOAO TouC aveédepav Mwc epapuolouv Ta TEPLOCOTEPO OO TO UALKA TTou Toug StatiBevral
LE TOUC AVTPEC va KAVOUV HEYOAUTEPN XPron video Kol EpyootnplakoU TELPAUATOC Ao TLC
yuvaikeg. Ot ekmatdeutikol Loxupilovtal wg XPNOLUOTMOLOUV TO UALKO yla VO ELOAYOUV VEEC
£€VVOLEG, VO UAOTTOLI)GOUV §paoTnPLOTNTEC EMEKTAONG, VA EUMAOUTIoOUV TN SLéaoKaAla Toug Kal
VoL TPOOHEPOUV EUKALPLEG CUVEPYATLIKAG HABNONG. Ao tnv AAAn &gv TO XpnoLlomnololv eite
ylati Sev elval dtaBéopo amd tn oxoAwkn povada eite ylotli dev emapkel o xpovog Tou
pHadnuatog, evw n SuokoAia TOU cuvavtouv Kuplwg adopd To OTL oL pabntég xpelalovtal
emumAéov xpovo. O O6ildaktikol oTOXOL TOU UAomoloUvVTaL €lval N KOAALEPYELA TNG
oAAnAocuvepyaoiag, UTnpeteltal n e€atoplkevpévn StdaokaAia, eUmMAEKovTOL oL HaBNTEG
EVEPYA HE SpAOTNPLOTNTEG, XPNOLLOTOLOUV TN YVWON TILO TIPAKTIKA 0TNV KaBnUePLVOTNTA TOUG,
adopolwvouv oe KaAltepo BaBuod tnv VAN Kal avédavetal to evéladépov Toug. To KpLThpLo
€TUAOYNG TOU UALKOU €ilval To eviladEpov Twv pabntwy, n SLApKELA KoL N EUKOALO Xpriong Tou.
TEAOG, T EAKUOTIKA OXOALKA EYXELPLOLA, TO KATAAANAO UALKO KAl OL XwpPoL OTwe Kat n néBodog
S1baokaAiag, n emkowwvia HE TOUG CUUHAONTEG KOL UE TOV €KTIALOEUTIKO QAAAQ Kal oL
Sladkaoieg avatpododotnong amoteAolV MAPAYOVIEG TTIOU EVOEXETOL VO KLVNTOTIOL)GOUV TO

evbladépov Twv pabntwv.
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