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NEPINHWH

H mapouoa petamtuylakn epyaocio e€eTAlEL TIC OTACELG TWV EKTMALSEUTIKWV deutepoBaduLag

ekmaidevong yevikng Kal e8lKAG aywyng, 6ocov adopd Ta TUAHATA €vtaténc wg OOUEC
UTIOOTNPLENG LABNTWV HE ELOLIKEG EKTTOLOEUTIKEG AVAYKEG. H €peuva mpaypatonolionke HEow
¢ 81EBvolg Kat eyxwplag BLBAloypadIkng avaokomnong Ue oKomo TNV AvtAnon deSopévwv
nou Sladwtilouv TNV UTIAPXOUCA KATAOTOON OXETIKA HE TN A€LToupyla TNG EVIALAKAG
KOUATOUpPQG. ApXIKQ, TIBevTal Ta €PEUVNTIKA EPWTNHUATA, O OKOTIOC TIOU TPOYUOTEVETAL N
OUVKEKPLUEVN epyaoia, kabBwg emiong kal n ocuvelopopd tng BLPAloypadikng HEAETNG. ITN
OUVEXELD, TpOOoeyyllovTtal €VVOLOAOYLKA Opol Tou adopouv TNV €8Ik aywyrn, OnMweg n
ouveknaidevon, n cupnepiAnyn, Ta TUAMATA €viagng kal mapdAAnAng otApLEnNg Ko mwg
auta epapuolovral Bacel Beopikol mAaloiou otn xwpa pag. EmumAéoy, to evbladépov g ev
AOYWw €peuvag EMIKEVIPWVETOL O {NTAMOTA £vTagng, Omwe ol HopdEG Kal n Asttoupyia Tng
otn deutepofaduLla eknaidbevon tng EAAadac.

AkolouBwg, €movtal n avadopd otn omoudaldtNTa Tou eKMALOEUTIKOU pOAou, oL
QMAVTNOEL TWV EPEUVNTIKWV EPWINCEWV, KAl TA CUUTEPACHATA TNG €peuvag. Mo
avaAuTIKA, Aappavovtag umoPlv Tn OUYKEKPLUEVN epyacia, Ba pmopoloe Kavelg va
avtiAndOel mw¢ T000 oL eldikol 600 Kat yevikoi tatdaywyol £Xouv ULOBETHOEL YEVIKOTEPQ La
Betik otaon amévavit otnv evtalakn ¢pulocodia, Touldxlotov oe BewpnTiko eminedo.
QoTt000, OTNV TMPAYUATIKOTATO N TIAELOVOTNTA TWV EKMALSEUTIKWY SUOKOAEVUETAL VA TNV
epapudoel AMOTEAECUOTIKA. MAALOTA, Ol EKTTALOEUTLKOL ELSLIKAG aywynG AOyw EMLUOpPwWaong
Kal kotdptiong, £¢dodia mou Sadpapatilouv kaboplotikd polo otn Sapodpdwon Twv
anoPewv Toug, £XouV BETIKOTEPN OTACN OXETIKA HE TNV évtaln. EKTOC autwy, yivetal Adyog
yla TNV €MAyYYEALOTIKN Lkavoroinon kat e€ouBévwan mou Buwvouv ot eldikot matdaywyol ota
mAaiola Stamaldaywynong LodnTwy HE ELOLIKEG EKTIOLOEUTIKEC AVAYKEG. TEAOC, EMLONUOLVETAL
n ouvepyaoia PeTafl yovEwV, eKTALOEUTIKOU TMPOCWTIILKOU Kal SleuBuvtr) Tou oXoAglov WG

anapaitntn npolnobeon yla tnv emtuxh ebpappoyn TG cuveknaideuong.
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