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HHEPIAHYH

Ta televtaio ypoévia OA0 KOl TEPICCOTEPOL EPELVNTEG OGYOAOVVIOL WE TNV
ocoumepuNmTikn  ekmaidevon. H mapodoo HETOMTUYIOKY SIMAGUOTIKY Epyocio
JlEPELYNCE TIS OTACELS KOL TIS OVTIMYEIS TOV EKTOOELTIK®OV TNG TPp®ToRddpiog
YEVIKNG EKTOIOELONG TOV VOUOU OeGGOAOVIKNG Y10 TNV GUUTEPIANYT TOV ATOU®V UE
E10KEC EKTTAOEVTIKEG OVAYKEG GTNV YEVIKN TAEN.

Xy épevva cvppeteiyav 152 gxkmardevtikol g tpwtofdduag eknaidgvong and
oyoieion Tov vopov Begoccorovikng. To epevvnTikd epyoreio mov ypnoipomomdnke
Nrav £vo EPOTNUATOAOYI0 TO OTTOI0 AMOTEAOVVTAV At 000 UEPN. ZTO TPOTO HEPOG Ol
EKTTOOEVTIKOL ETPETE VO CUUTANPMOCOLVV TO ATOUIKE Kol ONUOYPOPIKA GTOYEIN TOVG,
EVD 0TO 0EVTEPO O1 EKTTAOEVTIKOL amavTovsay o€ 28 epwtnoelg pe S/Padua kAipoxko
tonov Linkert, to gpotupoatordyio MTAI (My Thinking about Inclusion) (Stoiber et
al., 1998).

Ta amoteAéopato g €pevvog €0eiov 0Tt ot PaciKEG OVTIMYELS TV
EKTOOEVTIKAOV Y10, TNV CLUUTEPIANYN Ntav ovdétepeg mpog Betikés. Ot avTiMnyelg
avtég BéPara phvnke va emmpedlovror omd TV NAKia, To ¥poOVIe. VINPESIaG, TNV
KOTAPTION OO TNV OCLUUETOYN OE UETOMTLYOKE 1 OWOKTOPIKA TPOYPALLLOTO
OTOVOMV CGYETIKA PE TNV E0IKN Oy®YN N TNV GYOMKN WYuyoAoyio Kot TV yvdon Tov
vopkov mioisiov g Ewdwne Ayoyne kot Exnaidevong. And v dAAn 10 @OA0, M
E0IKOTNTA, 0 OPOUOG TOV OYVOGUEVOV LOONTOV LE EOTKES EKTOOEVTIKEG AVAYKEC,
N KaToYN OEVTEPOV TTTLYIOV, KOt 1) TPOTNYOVUEVN eUmEpia 6TV dOAcKOAiN pLadnTdV

LE EOIKEC EKTOUOEVTIKES OVAYKEC OEV EMNPEACAV TIG OTAGELS TOV EKTUOEVTIKDV.

AéEelg — Khewdwd: o100€1g Kot OVTIMYELS  EKTOOEVTIKAOV, GCULUTEPIANTTIKN

eKTOLOEVOT), LOONTEG LE EOTKES EKTOOEVTIKES OVAYKES, GYOAELD YEVIKNG EKTOIOELONG.
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