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ABSTRACT

The present study examines the attitudes of secondary general and special education
teachers about the integration departments as support structures for students with
special educational needs. The research completed through the international and
domestic literature review in order to extract data that shed light on the current situation
regarding the functioning of the integration culture. First, are set the research questions,
the purpose of the specific work, as well as the contribution of the bibliographic study.
Subsequently, conceptual terms related to special education are approached, such
inclusion, departments of integration, parallel support and how they are implemented
based on an institutional framework in our country. In addition, the interest of this
research focuses on integration issues, such as its forms and operation in secondary

education in Greece.

Follows the reference to the importance of the educational role, the answers to the
research questions, and the conclusions of the research. More analytically, taking into
account this work, anyone could realize that both special and general educators have
generally adopted a positive attitude towards the integration philosophy, at least at a
theoretical level. However, in reality most teachers find it difficult to implement it
effectively. In fact, special educators due to their training, which plays an important role
in shaping their views, have a more positive attitude towards integration. Besides that,
referred professional satisfaction and exhaustion experienced by special educators in the
context of educating students with special educational needs. Finally, the cooperation
between parents, teaching staff and the school principal is pointed out as a necessary

condition for the successful implementation of inclusive education
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