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NepiAnyn

Itnv mopouoa €psuva Slepeuvwvtal oL amoPelg SlevBuviwy Kol EKTMALOEUTIKWY
oxoAelwv mpwtofabutag ekmaibevong tou vopol Axoiag. EmumtAéov, peAetdtal Tto
KOLTAL TTOOO TO EKTIALOEUTIKO EMIMESO TWV EPWTWHEVWY EMNPEATOUV TLG ATIOYELG TOUG
avadopLKA [LE TOUG TTOPAYOVTEG TTou Suoxepaivouv To €pyo TG MapPAAANANG otnPLENng.
AkOuUN, N €peuva HEAETA TO KOTA TIOCO O POAOG TWV EPWIWUEVWY OTO ANHUOTLKO
oxoAeio emnpedlel Tig anoPelg Toug avadoplkd HE TOV POAO TWV EKTMALOEUTIKWY
YEVIKAG aywyng ko TapAAANAnG otApLéng. To Selypa Tng €peuvag anoptiletal amnod eva
OUVOAO 63 eKMOALSEVUTIKWY OUVOALKA. Mo TNV €MITELEN TWV OKOTIWV TNG €PEULVAC,
Xpnolomotntnke €va epwINUATOAOYLO0 3 evotATwy. Ta gupApaTA TNG MAPOUCAS
gpeuvag deixvouv OTL oL ekmatdeuTikol avayvwpilouv tnv onpaciog tou BEcUoU NG
TAPAAANANG oTAPLENG Kol €monpaivouv ta gumodia kat Ta TMpoPARpata 1ou
UTIAPXOUV OAAA TTOPAAANAQ UTIAPXOUV OVTLKPOUOUEVEG OTOYPELG AVAUECA OE QUTOUG
TNG YEVLKAG Kal TG €L0KAG aywyng avadoplkd e TOV POAO TIOU TIPETEL VAL EXEL O
KaBEévag. AuTd avadeLKVUEL TNV AVAYKN TIEPALTEPW ETUHOPPWONG TOUG yLa TO TwG Ba
umnopel va mpowOnOet meploocdteEpo n cuvepyaoia toug kablotwvtag tov Beoo TG
TMaPAAANANG otpLEng mo metuxnuévo. Mpoteivetal n nepattépw Slepevivnon tou

B€patog yla tnv evioxuon twv SeSopévwy.

NEgeLg -KAeWBLA: tapAAANAN otrpLen, eKmadeVTIKOL, YEVLKN aywyn, 8K aywyn.
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