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NepiAnyn

H ekmadeutikny évtaén amotelel éva {Atnua peilovog onuoaociag otov Beopd tng
eknaidevong, L0tL adevog woelel Toug HaONTEG Pe ELOLIKEG EKTTALOEUTIKEG AVAYKEC
Kal adETEPOU TOUCG HaBNTEG TUTIKAG avartuénc. Map’ OAa autd, Kpivetal avaykaia n
TLaPOXN UTIOOTNPLENG TIPOKELUEVOU Va EemepaoTel KAOs TpoxoméESN HEow TNG ELSIKAG
ekmaidevong Twv SaokAAwVY, TNG AVEYEPONG TWV ELSIKA SLOHOPPWHEVWY UTIOSOUWY
Kall LE TNV TipowBnon tng BETIKA KELLEVNG OTAONG TWV YOVLWVY KOL TOU EKTTALOEUTLKOU
TIPOCWTILKOU TIPOG TO EVTAELAKO EKTIALOEUTIKO HOVTENO.

JKOTOG TNG mapoloag ouykplong BiBAtoypadikwy mnywv amotelel n Slepelivnon
TWV OUVONKWV TIOU €UVOOUV 1 KOl €UMOSIlouUV TNV EKMALSEUTIKN TOKTIKA TNG
cupmnepiAnydng, OMwe Kol otnv avaluon twv avttAPewv mou ekdppalovral amno
Yoveic kot ekmalbeutikolC Tmepl tou Ofpatog. AKOUQ, YIVETOL €VVOLOAOYLKNA
anoocadnvion Twv Opwv Evtaln, EVOWUATWON Kal cuumnepiAnyn. EmutAéov, péow
™¢ BBALoypadIkiC avaoKOTNOoNG LEAETHONKE TO EKMALOEUTIKO cuoTnua Stadopwy
EUPWIAIKWY XWPWV YUpw amo tnv cupnepiAndn onwg tng EAAadag, tng Zoundiag,
™¢ Meppaviag alAa kot t¢ Kumpou.

Zupdwva pe ™ apovoa BLBAloypadikr) avaokomnon, oL eKmaldeuTIKOL Elval YEVIKA
Betika poideaopévol TPoC TNV CUUMEPIANTITIKA ekmaibevon. Qotdoo, n dlatripnon
autwv Twv Betikwv otdoewv efaptatal and Slddopoug MAPAYOVTEG, OTWE N
KATAPTLON TOUG KAl O TUTOC TNG CWHATIKAG SUOAELTOUPYLOG TWV EKTTALOEVUOUEVWV.
Ooov adopd toug KNSeUOVEG Toug, amedavon OtL kal avtol eKAapBavouv BeTIKA TV
ouunepiAndn ota oxoAwka €dpava, avayvwpilovtag TNV XpNOoLUOTNTA TNG, OV KO
UTTAPXOUV KoL OPLOUEVEG avnouxies. Emumpoobeta, otn BLBAloypadiky avaokomnon
neplhappavovtal apbpa mou avaAlouv Ta €UnoOdla KoL TOUG UTIOOTNPLKTLKOUG
TIOPAYOVTEG TNG CUUMEPIANTITIKAC ekmtaibeuong. Metafl twv epmodiwv avadépetal
N QVETOPKNG KOTAPTION TWV eKMALOEUTIKWY Kal N €AAewpn KatdAAnAwv umodouwyv
ota oxoAeia. OL umooTNPLKTIKOL Tapayovteg meplhapBavouv Tov BeTiko poideaouo
TWV KaBnyntwv , kabwg kat tn dtabeon yla cuvepyaoia Pe To oXOAELO €K LEPOUG TOU
OLKOYEVELAKOU TIEPLBAANOVTOC TOU QVATINPOU EKTTALOEVUOUEVOU.

NE€eLg KAeWSLA: JupmepiAnn oTov EKMOLOEUTIKO XWPO, EVTaEn, EUPWTIAIKEC XWPEG,
TIapAyovteg cupmepiAndng
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