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MEPINHWH

H mopouca €peuva €xel wg otoxo va efetdoel TNV cUUPoAr tou Oeopol Tng
MapAdAAnAng otnpéng otnv mpwtofdabuia ekmaidevon. O Beopog tng mapAAAnAng
oTAPLENG TAPA TNV ONUACLO TTOU €XEL, N OTIOLAL TEKUNPLWVETAL TOCO BEWPNTIKA 600 Kall
gepeuvntikad, &ev edapuoletal amoteAeopatikd, KaBotL dev €xel avamtuxBel to
KATAAANAO 0pYQVWTLKO MAQLCLO O€ LKAVOTIOLNTLKO BaBuo. ZUVETELA AUTOU TTOTEAEL N
Un €MOpPKAG oteAéXxwon A N kabBuotépnon otig MPOoANPELS TWV EKTIALSEVTIKWY TNG
€WBIKAG aywyng Tou Oev emTpENMoOUV TNV ouvenn edappoyn tou Oegopol otnv
kaOnuepvn mpaktikn. EmumAgéov, to undpxov Beouiko mAaiolo meplopilel tnv dpdon
TWV EKTIALSEVUTIKWVY TNG TIAPAAANANG O0TAPLENG LE aMOTEAEOHA Ta TTALSLA e avaTnplieg
Kol €LOIKEG EKTIALOEVTIKEG aVAYKEG OAAA KAl aUTOlL TNG TUTILKAG avAmTUéNng va Knv
amnokouilouv ta opEAN mou poodEpet o Beopoc. H BLBAloypadikr avaokomnon mou
uLoBetnBnke wg HEBodOC otnv mapovoa €peuva 08rynoe O KATOLA ONUOVTLKA
gupnuata. Av Kal oL UTIAPXOUOEG EPEVVEG Elval TTEPLOPLOUEVEG, ETBERALWVOUVY OTL TA
niadLa mou umootnpiovtal amnod ekmaldeuTko TNG TAPAAANANG ot PLENG amokopilouv
0d€AN TOOO OTO YVWOTIKO OGO KOL OTOV KOWWVLKO KAl PuxoouvalodBnuaTiko TopEa
avamntuéng toug. OL TEPLOCOTEPEG EPEUVEG TOU avadEpovtal otov Oeopd g
napAaAAnAng otnpng otnv EAAGSa eotialouv ot SUOKOALEG TwWV EKTTALOEUTIKWY
MapAAANANG otAPLENG. O TIPETIEL CUVETIWCE 1N EPEVVA VOL ETTEKTABEL KAl VAL OITOTUTIWOEL
T TPOTACELS TIoU oL ekmodeuTikol kAvouv yla tnv PBeAtiwon tou Beopol NG
MapAdAnAng  otnpng otnv  Tpwtofddula  ekmaibeuon  TPOKELUEVOU  va
Slaodaliotolv meploocotepa odeAn yla ta moudld pE avamnpieg Kal €LOLKEG

EKTTALOEUTIKEC QAVAYKEC.

Négerg -kAewdLa: mapdAAnAn otnpn, mpwrtofdabuia ekmaibevon, HaONTEG He

avarmnnpieg ko eLOIKEG EKTIALOEVUTIKEG AVAYKEG.
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