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NEPINHWH

IKOTOG TNG Tapouoag HEAETNG NTav vo OLEPEUVAOCEL TIC AMOYELS Twv
eKTIALSEVTIKWYV TNG deuTeEpOPABULAG EKTTAISEVONG OXETIKA HE TN duvaTotnTa Evtaéng
TwV padntwv pe AEM-Y oto yevikd oxolAeio. Emiong embuwyBnke va emonpavOouyv ot
TLAPAYOVTEC OL OTIOL0L, CUUPWVA LE TIG AMOPELG TWV EKMALSEVUTIKWY, SuaxEpaivouv i
SleukoAUvouv TNV évtaén Twv pabntwv pe AEM-Y otn yevikn eknaidevon.

o TO OKOTIO TNG EPEUVAG HAG KoL TN SUAAOYT TwV SES80UEVWV XPNOLUOTIOL | COUE
€VOl AUTOOXESLO EPWTNUATOAOYLO, TO OTOI0 O0TO KUPLO HEPOG amoteAouvtay anod 22
EPWTNOELC-ONAWOELG.

TNV £pEUva CUPUETEXAV Kal amavtnoav 51 ekmaldSeuTIKOL TOU UTINPETOUV O€
oXoAwkn povada (FEA) tng A’ ABrjvag tou N. ATTIKAG.

Ta amoteAéopata mou AdaPope  deixvouv yevika tn Oetiky amoyn Twv
CUMUETEXOVTWV 000V adopd oto B€pa NG éviagng twv padntwv pe AEM-Y oto yeviko
oxoAelo. Zupdwvouv Pe TNV anoyn otLn evtaén Twv vamiwv pe AEN-Y punopel va eivat
EUEPYETIKI yla TOUG UTTOAOLTOUC MaONTEG Kal N mapoucia Toug Ba mpowdnoeL tnv
amodoxn tnG SLaPopPETIKOTNTAG Ao TMAEUPAC TwV AAAWV padntwv. Eniong SnAwvouv
TPOOU oL VOL CUUPETAOXOUV O€ ETILUOPDWTIKA Ttpoypappata SibaokaAiag padntwv
pe AEM-Y kat toug evéladEpel va amoktrioouV TG KAtdAAnAeg e€lotnteg SidaokaAiog
nadlwy pe AEM-Y péoa otn yeviki tdén kol va tpomomoljoouv tn HEBoSO
S1baokaAiog Toug MPoKeLUEVOU va cuuTepAdBouv otnv taén Toug pabntég ue AEN-
Y.

Q¢ onuavtikoUC MOPAYOVTEG TTOU CUMPBAAAOUV OTNV EMITUXNUEVN €vtaén Twv
natdlwv pe AEN-Y Bewpolv OTL €lval n otaon Tou KMALSEUTIKOU TIPOOWTILKOU, N
ocuuneplpopd Twv dlwv twv matdlwv e AEM-Y, n MpoownikotnTtd toug, o Babudg
otov omolov €xouv avaykn umootnplEng, n arnodoxn twv matdiwv pe AEM-Y anod ta
umoAouna madLa kat n eveappuveon toug va aAANAETOpOUV e GUVOUNALKOUG TUTIKAG
avamntuéng.

JTOV €AEyX0 TWV EPEUVNTIKWV HOC UTOBECEWV wWC TPOC Ta Snuoypadika
XOPOKTNPLOTIKA TWV CUMUETEXOVTIWV BPEONKAV O OPKETEC EPWTNOEL OTATIOTIKA
oNUAVTIKEG SladopEC we Pog TNV NAKi Toug, TN SL8aKTLKA eUneLpia Toug, To €160¢
™G empuopdwong mou €xouv AAPEL, Tn oXOALKA LovAda TTOU UTNPETOUV KOBWG KoL WG
T(POG TO v €xouVv SL8AEeL 1) OxL o€ maudid pe AEM-Y .



Mpoteivetal n emuopdwon OAwv Twv ekMALSEUTIKWY O BEpata evtaglakng
ekmaidbevong kal n eupltepn BOeoulkny UTOOTAPLE TOUC WOTE VA KATAOTOUV
TIEPLOOOTEPO ATIOTEAECLATLKOL OTO £PYO TOUG.

ABSTRACT

The aim of this study was to explore the opinions of secondary education
teachers regarding the possibility of integrating students with disabilities and special
educational needs (SEN) into mainstream schools. Additionally, the study sought to
identify the factors that, according to the teachers' perspectives, hinder or facilitate
the inclusion of students with ADHD in general education.

For the purpose of our research and data collection, we used a self-designed
questionnaire consisting of 22 questions/statements. A total of 51 teachers serving
in a secondary school (General Lyceum) in the A' Athens district of Attica
participated in the study.

The results we obtained generally indicate a positive attitude among the participants
regarding the inclusion of students with ADHD in mainstream schools. They agree
that the inclusion of children with ADHD can be beneficial for the other students,
and their presence can promote acceptance of diversity among the other students.
Additionally, they express willingness to participate in training programs for teaching
students with ADHD and are interested in acquiring the appropriate teaching skills
for including students with ADHD in their classrooms and modifying their teaching
methods.

According to the participants, important factors contributing to the successful
inclusion of children with ADHD are the attitude of the educational staff, the
behavior and personality of the children with ADHD, the level of support they
require, the acceptance of children with ADHD by their peers, and the
encouragement for them to interact with typically developing peers.

In testing our research hypotheses regarding the demographic characteristics of the
participants, several statistically significant differences were found in terms of their
age, teaching experience, type of training they have received, the school unit they
serve in, and whether or not they have taught children with ADHD.

It is recommended to provide training for all teachers in inclusive education and to
offer broader institutional support to make them more effective in their work.



EKTIALSEVUTIKOU TpoowTlkoU. Yrootnpilouv tnv 6€a NG €vtaéng pabntwv e AEM-Y
otnv ta€n Tous. Emiong daivetal 6t emBupoLV TNV EMUOPPWON KAl KATAPTLON TOUG
oe Bépata évtaéng kal PAEMOuUV OETIKA TNV TMPOOTMTIKN VA TPOTIOMOLOOUV  TIG
HeBodoug Sidaokaliag Toug.

OL mBavol meploplopol TNG €peuvag pag adopouv Kupiwg To péyebog Tou
Selypartog, aA\d oto mAaiolo tng mapoucas SUTAWHATIKAG gpyaciog Bewpolue OTL
elval LkavomonTkog o aplOpoG Twv CUMHETEXOVTWY. Emiong o pa épeuva tO00
HLKPNG KALLOKaG euvonTo eivat 0tL Sev oupmepA\ndOnkav 6AoL oL iBavol mapdayovieg
TIOU OUMPAAAOUV O€ pLOL ETUITUXNUEVN €vtaln Ttwv pobntwv pe AEN-Y. Qotodoo,
EUEATILOTOUME OTL N €peuvad pa¢ péoa amo T Slepelvnon Twv AmMOPewv TwvV
ekmaldeuTIKwV SeutepoPfabuLag ekmaideuong umopei va cupBAAEL oTnV avadeLen Twyv
TIaPOyOVIWY TIou Suoxepaivouv ) SLleukoAUvVouV TNV evtaglakn Mopeia Twv padntwv
ue AEM-Y, mpokeWévou vo ouvexioel va urmootnpiletal autr n opada pabntwy pe
ToV KOAUTEPO SUVOTO TPOTIO EVTOC TOU YEVIKOU OXOAEiOU.

Je o PeAAovTIK €peuva mpoteivetal va SleupuvBel o aplBuog twv
EKTIALSEVUTIKWY TIOU B0t CUMUETEXOUV KOl va cUUTEPIANGO0UV eTLMAEOV TAPAYOVTEG.
Eniong mpoteivetal n kaBoAwkn empopdwon OAwV Twv eKMAlSEUTIKWY O Bépata
evtallakng ekmaibevong kat n eupltepn Oeoulkny uTOoTAPLE TOUC WOTE va

KOTOLOTOUV TIEPLOCOTEPO ATIOTEAECUATIKOL OTO £pyO TOUG.
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