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NEPINHWH

Ta tedevtala Xpovia £X0UV YIVEL APKETEG IPOOTIAOELEG ATIO TNV TIOALTELD VA TTPOAYEL TNV EvTagn
TWV HABNTWV PE ELOIKEC EKTOLEEUTIKEG AVAYKECG/ avarnpieg ota Yevika oxoAeia. Qotooo, yla va
UOPECEL va TipaypatononBel amoteAecpatikd n €vtagn toug xpelaletal n Kowwvia va
anodexbel tnv SladopetikdTNTA KAl TNV ocuvekmaidevon. MNa va mpaypatonownBel auto,
ONUAVTLKO pOAO €XOUV OL OTACELG TWV EKTTALOEUTIKWYV OL omoieg mapouaotalovtol AAAOTE OETIKEC
KL GAAOTE apvNTIKEC. ETUMA€0OV, Ol OTAOELS TWV HAONTWV TUTIKAG avamtuéng umopouv va
€VIOXUOOUV 1 va gUMoSioouV TNV KOWWVLIKH EVOWHATWON TWV cUUHadnTwv toug. Emiong, ot
OTAOELG TWV YOVEWV TWV TUTILKWGE QVATITUGCOUEVWV HaBnTwy £xouv KaBopLoTikd poAo, kabwg ot
avtiAnPelg toug emnpedlouv TI( OTACELS TwWV TAldlwWV TOUC. IKOTOG TNG TAPOoUCAC
BLBALoypadIkiG avaoKOmNong lval va LEAETIOEL TIG OTAOCELG TWV EKTOLOEUTIKWY, TWV HoONTwVv
TUTIKNAC aVATITUENG KOl TWV YOVEWV TOUG QTEVAVTL oTnV £vtafn Twv podntwv pe elBIKEC
EKTIALOEVUTIKEG AVAYKEG, KOBWE KAl TOUG TOPAYOVTEG TToU Toug emnpealouv. H peBodoloyia mou
akoAouBnBnke nTav n e€£Taon OXETIKWV EPEUVWYV TIOU £XOUV TTpaypatomnolnbei otnv EAAGSa. Ta
OQTOTEAECLOTO TNE EPEUVAC XWPLOTNKAV OTIC OUASEC TWV EKTALSEVUTIKWY, TWV HOBONTWV TUTIKNG
QVATTTUENC KOL TWV YOVEWV TOUG OTIOU HeAETNONKav 5 €peuveg yla kaBe opdda. Ta anoteAéopata
™¢ napovoag BBAloypadikng avaokomnong €8el€av mwe, av KoL apKeToL ekmaldeuTikol £xouv
MLl YEVIKA OeTikry otdon amévavtl otnv €vtafn, mpoekuav apKeTEC aVILDATIKEG OTAOELC.
Eniong, n emadr Toug pe poBNTEG pe EOIKEC AVAYKEC KOL N KATAPTLON TOUG oTNV £L8LKN aywyn
EMNPEALOUV BETIKA T OTACELG TOUC ATEVAVTL 0TNV cuvekmaideuon. Ooov adopd Toug Habntég
TUTIKN G avamtuénc, av Kal oL meplocotepol SExovTal BETIKA TOUC CUPHABNTEC TOUC UE ELOIKEC
QVAYKEC, TIPOEKUAV EPEVUVEG UE OUBETEPEC OTAOELG OL OToleg davepwvouy pla afefatotnta
amévavtl otnv évtaén. EmumAéov, mapatnpnbnke mwg n emnadr Toug oto oXoAlkd meplBaiiov
EMNPEALEL TIC OTAOEL TOUC. TEANOG, avadoplKA PE TIG OTACELG TWV YOVEWV HABNTWV TUTIKNG
avamntuéng Slamotwbnke mwg, eival Betikol amévavtl otnv €vtaén Kal mMwE N PonyoUuUEVN
emadr) TOUG e ATOUA HE ELOLKEG OVAYKEC EMNPEALEL TIG OTACELG TOUG WC TTPOC TNV Evtaln.

NE€eLg-KAELBLA: oTAoEl], avTAAPELS, eKMALSEUTIKOL, HAONTECG TUTKAG QVAMTUENG, YOVELG

HoONTwyv TUTILKAG avamtuéng, evtaén, ouveknaideuon.
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