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NEPIAHWH

H napovoa SutAwpatikn epyocia e€eTalel TIC SLAMPOCWTIKEG OXETELG TWV MOLSLWVY UE
ELOLKEC EKTIALOEVTIKEG OVAYKEG KL avaTnpleg otnv mpooxoAikr ekmaibeuon. OL oxEoeLg mou
OVATTTUOOOVTAL OTNV TAEN TOU vNTilaywyeiou eival BepeAlwSELS yLa TNV KOWVWVLKOTIOINON
TOUG KOlL OTNV aVATITUEN KOWWVLIKWY S€ELOTATWY KAL AUTOEKTIHNONG. Ta Xpovia oTo
vnmoywyeio gival kKaBopLoTikd, KaBw¢ apEXOuV €va UTIOOTNPLKTLIKO TtepLBAAAOV OTou Ta
madLa €xouv tnv gukatpia va aAAnAemidpouv Kal va avamtuooouV GLALeC e cuvounAikoug.
Qoto00, Ta matdld pe eOIKEG EKTTALOEVUTIKEG AVAYKEG KOl avarnnpleg paivetal va
avTLlpeTwnilouv SuokoAieg otnv SLapopdwaon KOWWVIKWY OXECEWV AOyw EAAELPNG
guKalpLwV aAANAETSpaonG, KOWWVLKNG anopovwong kat Stadopwv nmpokataAnPewv anod
TOUG OUVOUNALKOUC TOUG AOYW TNG SLAPOPETIKOTNTAS TOUC. TKOTIOG, AOLOV, TNG Epyaciag
elvat va peAetnBolv oL SLOMPOCWTTIKEG OXECELG TWV MALSLWV UE ELOLKEG AVAYKEG OTNV
TiPpooXOALKA NALKia Kal eL6IKOTEPA va SLEpeUVNBOUV OL TAPAYOVTEG TTOU EMNPEATIOULV TIG
SLOMPOCWTTKEG OXETELG TWV TOLSLWV UE ELOLKEG AVAYKEC KOL VA EVTOTILOTOUV TPOTIOL IOV
UTTOPOUV T TIALSLA HE ELOLKEG OVAYKEC VA BEATLWOOUV TIG KOWVWVLKEG TOUG SEELOTNTEC.

NEEELG KAELBLA: SLATIPOOWTILKEG OXETELG, TIPOOXOALKN EKTTALOEV N, KOWVWVLKEG OXETELG,
OXE0ELG, €LOIK aywyn, ELOIKEC AVAYKEG.

ABSTRACT

This dissertation examines the interpersonal relationships of children with special
educational needs and disabilities in preschool education. The relationships that develop in
the kindergarten are fundamental to their socialization and the development of social skills
and self-esteem. The kindergarten years are crucial as they provide a supportive
environment where children have the opportunity to interact and develop friendships with
peers. However, children with special educational needs and disabilities seem to face
difficulties in forming social relationships due to lack of opportunities for interaction, social
isolation and various prejudices from their peers due to their diversity. The purpose of the
work is to study the interpersonal relationships of children with special needs in preschool
age. The aim is to investigate the factors that affect the interpersonal relationships of
children with special needs, to examine their social acceptance by their peers and to point
out ways that children with special needs can improve their social skills.

Keys: Interpersonal relationships, preschool education, social relationships, relationships,
special education, special needs.
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